
Partner Reading 

Step-by-step instructions 
 

Before class 

 

1. Make a list of students in the class in order of reading proficiency (e.g., words read per 

minute). List the highest-level at the top and the lowest-level reader at the bottom.  

 

2. Number the students (e.g., 1 – 30) with the student with the highest reading proficiency level 

as number one and the student with lowest reading proficiency level as number 30.  

 

3. Divide the list in half. Students with the highest reading proficiency levels are numbered 1 -

15 and the students with the lower reading proficiency levels are numbered 16 - 30.  

 

4. Match students in the order they appear on each list. For instance, match student listed as #1 

with the student listed as #16; match student listed as #2 with the student listed as #17, and so 

forth. .  

 

5. Consider personalities and students’ demeanors; make accommodations to the groups so that 

students will be productive. . As this activity is repeated throughout the school year, rotate 

partners to keep students motivated and engaged in using the strategy. 

 

6. Write the names of the reading partners on an index card before class begins. Write A and B 

on the students’ cards. Students’ roles will differ based on the letter (e.g., A or B) when they 

have the opportunity to practice the strategy during guided practice. 

 

7. Use this card as a formative assessment once students have mastered the strategy. The 

student assigned to a particular role can record challenging words, the amount of reading 

completed, and additional information needed to support students’ reading comprehension. 

 

8. Ask another adult, who is familiar with the strategy or in which has been provided sufficient 

information about the strategy, to be available on the day the strategy will be modeled.  

 

Introduce the Strategy 

 

9. Ask students if they have worked with partners. Call on students to identify the classroom 

rules, or expectations, for working with partners. Make sure they list key expectations:  

 

a. staying on task,  

b. respecting peers’ thoughts and ideas, and 

c. working together to complete the task.  

 

*Review additional classroom expectations.  

 



10. Tell students they will be reading with partners. Explain that each partner will take turns 

reading the same paragraph. After both partners have read the paragraph, each partner will 

ask a minimum of 2 questions or ask 1 question and make 1 comment.  

 

11. Model reading a content-specific reading passage with another adult (e.g., co-teacher, 

paraprofessional, classroom volunteer). It is important that students see the strategy 

implemented correctly.  

 

12. Turn the chairs so that each reader is facing the other reader. Read a paragraph while the 

other adult follows along. Then, the partner (the other adult) reads the same paragraph.  

 

13. Discuss what was just read. Model asking different types of questions (minimum of 2) about 

the reading passage. If the paragraph is a literary text (e.g., short story, novel), model asking 

the following types of questions:  

 

a. Who is the main character?  

b. Where did this take place?  

c. What text-to-text, text-to-self, or text-to-word connections can you make?  

d. What do you think will happen next in the story (e.g., predictions)?  

e. What literary devices did you notice (e.g., metaphors, similes, alliteration)? How 

do these help the story?  

 

14. If the paragraph is an expository (e.g., social studies/history, science) text, model asking the 

following types of questions:  

 

a. What was this paragraph about? Who is this paragraph about?  

b. What events happened in this paragraph?  

c. What do you think happened next?  

d. Are any of these events related to other events we have read about?  

 

 Provide a list of questions that students can use while reading with their partners. 

Note that not all of these questions may not be necessary or that students can 

develop their own questions as they relate to the paragraph. Consider leaving a 

few blank spaces so that students can write their own questions. 

 

15. Repeat modeling the strategy with the next paragraph. Read the paragraph while the other 

adult follows along. Then, the partner (the other adult) reads the same paragraph. Discuss 

what was just read. Model asking different types of questions about the reading passage. 

Repeat this process a few times. 

 

16. Ask students to identify the steps of the strategy based on what they observed. Prompt 

students as necessary by asking: What did I do first? What did my partner do first? Record 

student responses.  

 

17. Show students the steps of the strategy and compare them to the student responses.  

 



18. Review the steps of the strategy.  

 

a. Partner A reads a paragraph as Partner B follows along.  

b. Partner B reads the same paragraph as Partner A follows along.  

c. Discuss the paragraph briefly. Partner A asks two questions; Partner B asks two 

questions.  

d. Repeat steps A – C with subsequent paragraphs in the passage.  

e. Stop when passage has been read or instructed by the teacher.  

 

19. Tell students that some information in the passages will be new to them, including new 

vocabulary words. Explain that there may be mistakes as the students read new or unfamiliar 

words, but let the students know that there is a supportive way partners help each other to 

make corrections. Explain to students that how to make corrections will be modeled.  

 

20. Ask the partner (e.g., other adult helping with the lesson) to read a passage and make a 

mistake during reading the paragraph. The mistake should be one of the following: reads 

word incorrectly, skips a word, or just stops reading.  

 

21. Correct the reader when a mistake is made by following these steps:  

 

a. Point to the word and ask, “What is this word?” 

b. Have the partner read the word correctly.  

c. State, “Yes, that word is _______.” 

d. Ask, “What is the word?” 

e. Ask the partner to reread the sentence. 

 

22. Ask students to identify the steps for correcting a reader when a word is read incorrectly, a 

word is skipped, or the partner stops reading based on what they observed. Prompt students 

as necessary by asking: What did I say first? What did my partner do first? Record student 

responses.  

 

23. Show students the reading correction steps and compare them to the student responses. 

(Reading Correction Procedures Slide) 

 

24. Tell students these steps will be available to them as they acquire the strategy and that, as a 

class, these steps will be used during whole class instruction.  

 

Guided Practice 

 

25. Hold up an index card. Tell the dents their names are on the card with their partner letter. The 

partner letter tells them what role they will have first.  

 

a. Students with the letter A by their name read first (this is usually the higher level 

reader). 

b. Students with the letter B by their name read second (this is usually the lower 

level reader).  



26. Pass out the cards, Partner Reading Routine handout, Reading Correction Procedures 

handout, and the reading passage (or write on the board the passages out of their book they 

should read and have the Reading Partner Routine and Reading Correction Procedures 

projected on the board or on a poster at the front of the room.) 

 

27. Ask students to find their partners and sit with them. Remind students to turn their chairs to 

face each other.  

 

28. Tell students you will guide them through strategy. Ask students what step is first. (Student A 

reads the passage). Allow time for student A to read the paragraph.  

 

29. Ask students what step is second (Student B reads the same paragraph). Allow time for 

student B to read the paragraph.  

 

30. Ask students what step is third. Students should respond that they briefly discuss what they 

just read (e.g., Student A must ask 2 questions; Student B must ask 2 questions).  

 

31. Ask students to continue with the passage using the strategy. Remind students to use the 

Reading Correction Procedures (e.g., they can refer to their handout or to the list on the 

board).   

 

32. Monitor students’ use of the strategy by walking around the room, listening to students, and 

providing feedback. Pay attention to the whether or not the students are accurately using the 

correction procedures. Re-teach the strategy as necessary.  

 

 Independent Practice: Applying the Strategy 

 

33. Focus on supporting individual pairs of students once students are proficiently implementing 

the Partner Reading Routine and Reading Correction Procedures. For pairs that can work 

independently, develop goals for the students to meet during the instructional session and 

monitor the goals at the end of the instructional session. Provide additional support to pairs of 

students as needed.  

 

34. Assign a passage and have assigned partners gather together, turn their chairs to face each 

other, and begin reading the passages. . Assign partners. Have students turn their chairs to 

face each other.  

 

35. Collect data as partners read and complete the assigned activity. For students proficient in 

reading and with the strategy, set goals for them to complete and monitor those goals 

periodically during the class session. For students who need more assistance, sit with one or 

two pairs and monitor students use of the strategy, words read per minute, or IEP progress. 

Use this information to determine students’ present level of performance (if necessary) or to 

determine future partners.   


